Non-Print Text (Media on YouTube):

Subjects Worth Discussing:

Date: 02/5/2019

English Language Arts, Grade 11, Unit 2

PRIMARY RESOURCE:
Of Mice and Men by John Steinbeck (630L)

RELATED TEXTS

Informational Texts (Nonfiction):

Letter to My Son, Ta-Nehisi Coates (N/A)

I Have a Dream Speech, Martin Luther King (1130L)
The Migrant Experience, Robin A. Fanslow, Library of Congress (N/A)
“Excerpt from The Harvest Gypsies,” John Steinback (1260L)
Burning a Book, William Stafford (N/A)

Foote, H., & Sinise S. (Producers). Sinise (Director). (1992).
and Men (available on YouTube for $2.99)
US National Archives. (2009). Stories from the Great Depres

The Great Depression
Determinism vs Free Will
Societal victims

The effects of The Great Depressi
-ism’s

Treatment for mental health
Capitalism and Socialism
Good vs. Evil

George’s final on

*Teachers should write, in this
curriculum for their own n

n, a narrative on how to use this

re, you can watch a video on
w.everydayitmatters.com

uage: L.11-12.1a; L.11-12.2a-b; L.11-12.33; L.11-12.4a-d; L.11-
b; L.11-12.6

Time Frame: 6-8 weeks

e Reading Text Type Focus: One extended text; 3-5 short texts

e Writing Focus: Literary analysis and routine writing

e Speaking & Listening Focus: Conduct discussions & report
findings

e Language Focus: Write and edit work so that it conforms to the

MLA guidelines

e People with power need to be incredibly mindful to not over
abuse this power

e Mice and men are much different

e Chasing the American dream isn’t as easy as you think, but it
is attainable
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Unit 2 Overview

Date: 02/5/2019

- 1
UNIT FOCUS SUMMATIVE WRITING Daily Tasks
ASSESSMENTS {
Topic Cul_lirgg?t'nAqnglvrs'its'rl‘%;aSk Lesson 1: Intro. to 1930s; migrant
It’s not easy chasing the American y Analy y workers in C.A.; Great Depression
Dream B e ek Lesson 2: “Excerpt from The
SRR T E Informative Writing Harvest Gypsies” and Stories from Tier 1
Sometimes life teaches grim lessons Extension Task the Great Depression
about the nature of human existence M T 1l . Lesson 3: Informative writing task
1. Debate George’s final decision to kill Lesson 4: Chapters 1-2
. . Lennie. Use debate techniques and set up . "
_ Learning Guide _ your presentation like a formal debate (1-2 Lesson 5: “Letter to My Son
Tier 1: Exploration and Explanation people per side). Use facts, opinions and | || seeemmem e
Tier 2: Guided Learning examples from the novel as well as outside Lesson 6: Informative writing task
Tier 3: Independent Practice / information. : H
Assessment 2. Research the time period in more depth Lesson 7: Chapters 3-4
focusing on the arts/culture of the Great Lesson 8: | Have a Dream Speech Tier 2
Depression. Present a PowerPoint with : ;
Standard—Baged examples. At least 10 slides minimum. and The Mlgrant EX'perlen_c_e
Essential Questions 3. Create a drawing of each chapter from Lesson 9: Informative writing task
the book focusing on the setting and major Lesson 10: Chapter 5
1. What techniques does Steinbeck events. Include 2-3 sentenceseach. (| ______
use to convev his ideas in his 4. Research human euthanasia. Prepare a _ .
writing? Y presentation about human euthanasia. Lesson 11: Chapter 6 & Burning a
2 Wh t le d flict vlay i Provide your opinion on the topic and Book
: EL5 ell5 o loia RIS [2lIEY/ ”_] il explain the connection to Of Mica and Lesson 12: Culminating Writin
novel? How does the author use it to T /% [ 10 & s i, g ng
establish mood? Theme? 5. Prepare a presentation on discrimination Task (Writing prompt should include
Characterization? on how it was emphasized in the novel (- an analysis Of Mice and Men and Tier 3
3. How does Steinbeck’s iﬁ;?sf’l‘g';'igézerﬁiﬁ?;tjnﬂf e one informational texts)
fgrguT?/\r/]é?Ir?jl t?dgoxver still apply T e e PR Lesson 13: Extension tasks (students
Y 3-5 choose one)

-

Note: One lesson does not equal one day. Teachers should determine how long to take, depending on each unique class.
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Tier 1 Common Core Standards

ﬁ RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says g itly as well as inferences drawn from the text,
including determining where the text leaves matters uncertain.

ﬁ RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their devel\gaent over, ourse of the text, including how they
interact and build on one another to produce a complex account; provide an objec 2 of the te

ﬁ RL.11-12.3 Analyze the impact of the author's choices regarding how to develop and relate eleme L a story or ga (e.g., where a story is set,
how the action is ordered, how the characters are introduced and developed).

ﬁ RI.11-12.1 Cite strong and thorough textual evidence to support analysis of wha ext says explicitly as Well as inferences drawn from the text,
including determining where the text leaves matters unce

ﬁ RI.11-12.4 Determine the meaning of words and phrases as they, i i fig e, connotative, and technical meanings;

analyze how an author uses and refines the meani ourse of a text (e.g., how Madison defines faction

RI.11-12.6

ﬁ W.11-12.1.A

ﬁ W.11-12.1.B

ﬁ W.11-12.1.C

ﬁ W.11-12.1.D

Establish and mai
are writing.

ﬁ W.11-12.1.E

ﬁ W.11-12.4

ﬁ W.11-12.5

riting in which the development, organization, and style are appropriate to task, purpose, and audience.
or writing types are defined in standards 1-3 above.)

ﬁ W.11-12.9

Created by: © 2019 Erica Serain-Hoffman



ﬁ SL.11-12.1.A

Date: 02/5/2019

Tier 1 Common Core Standards, continued

Come to discussions prepared, having read and researched material under study; exg
evidence from texts and other research on the topic or issue to stimulate a thoug

y draw on that preparation by referring to

. L11-12.1.A | Apply the understanding that usage is a matter of convention, can change over time,
L] L.11-122.B | Spell Correctly
) L11-123 A | Vary syntax for effect, consulting references (e.g., Tufte's Artful
to the study of complex texts when reading.
] L11-124D Verify the preliminary determination of the meaning of 3
dictionary).
] L11-125A Interpret figures of speech (e.g., hyperbole, paradg

Created by: © 2019 Erica Serain-Hoffman
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Tier 1 Breakdown: Lessons 1-5

1. How can we create a culture where conflicts can lead to constructive change?
2. What are the elements of true friendship? How might these elements change or gro
Reading: Reading Stand
o Cite e RL.11-12Y
e Theme e RL.11-122
e Author choice e RL.11-12.3

Reading Informational Text:
e Inferences
e Word choice
e Style

Writing:
¢ Introducing a claim

W.11-12.1.A

e Developing claim(s) W.11-12.1.B
e Consistency in writing W.11-12.1.C
e Writing style W.11-12.1.D
e Conclusion W.11-12.1.E
e Writing purpose W.11-12.4
e Planning templates o W.11-125
e Comparing themes o W.11-129

Speaking & Listening Standards Aligned:
e SL.11-12.1.A

Speaking & Listenin
e Referringtoe

Language Standards Aligned:

Language:

o L.I11-121A
e L.11-122B
e L.I11-123.A
o L|.11-124D
e LI11-125A
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Students can...

Reading
“ Cite evidence (using MLA format), use direct quotes, paraphrase, and objectivel
and Men and informational texts

4= Determine two or more themes or central ideas between Of Mice and Men

* Identify and analyze the choices made by Steinbeck including the choice o
characterization and character interaction (George and Lennie, Curly and his

arize (free of personal bias) using Of Mice

d development,

Reading Informational Text:
< Draw inferences using implicit and explicit text evidence
* Explain how word choice creates tone
= Focus on both how the text is written and what the te)g

Writing
# Learn how to introduce argument(s) clearly a
< Understand and establish why the claim i i

* Develop unity and consistency in writi
claims, counterclaims, evidence, and r

and appropriate usage changes
riting conventions including capitalization, punctuation including hyphens, and spelling
jfferent syntaxes
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Tier 2 Common Core Standards

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says €

text, including determining where the text leaves matters uncertain.
RL.11-12.2 | Determine two or more themes or central ideas of a text and analyze their devel urse of the text, including how
they interact and build on one another to produce a complex account; provide an o )
RL.11-12.4 | Determine the meaning of words and phrases as they are used in the text, including fi
the impact of specific word choices on meaning and tone, including words with multiple i guage that is particularly
fresh, engaging, or beautiful. (Include Shakespeare as well as othegthors.)
RL.11-12.6 | Analyze a case in which grasping a point of view requires distinguis hat is directly state
e.g., satire, sarcasm, irony, or understatement).

tly as well as inferences drawn from the

text from what is really meant

v

RI1.11-12.1 Cite strong and thorough textual evidence to suppor, he text s

text, including determining where the text leaves

RI.11-12.2 Determine two or more central ideas of a textgnd ana g@@7clopment over the course of the text, including how they
interact and build on one another to providd plex a Y provide an objective summary of the text.

RI1.11-12.3 Analyze a complex set of ideas or sequence @ ‘-. and >N how specific individuals, ideas, or events interact and develop

citly as well as inferences drawn from the

over the course of the text.
RI.11-12.4 Determine the meaning of wordsgand phrases a
analyze how an author uses a he mean
faction in Federalist No. 10). N

RI.11-12.6 Determine an author's point of vieVSgaurpOYGERRNI in Which the rhetoric is particularly effective, analyzing how style and
content contribute tgthe power, persuMgs > of the text.

ed in aWXt, including figurative, connotative, and technical meanings;
erm or terms over the course of a text (e.g., how Madison defines

n'
of a

o glal sl sl el gl ol e

ﬁ W.11-12.1.A | Introduce precise, k Plish the significance of the claim(s), distinguish the claim(s) from alternate or

edgeas a(s), e
opposing claims, and \ e at logically sequences claim(s), counterclaims, reasons, and evidence.
ﬁ W.11-12.1.B | Develggealaim(s) and cNgg@Pims fairly and thoroughly, supplying the most relevant evidence for each while pointing out the
strg - mitations\g@Oth in a manner that anticipates the audience's knowledge level, concerns, values, and possible biases.

ﬁ W.11-12.1.C ords, phrases, and cNgles as well as varied syntax to link the major sections of the text, create cohesion, and clarify the
htionship o and reasons, between reasons and evidence, and between claim(s) and counterclaims.
ﬁ W.11-12.1.D | B i ®PmaintaiNglformtal style and objective tone while attending to the norms and conventions of the discipline in which

they"8 riting.
ﬁ W.11-12.1.E | Provide a concludig

atement or section that follows from and supports the argument presented.
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Tier 2 Common Core Standards, continued

ﬁ W.11-12.4

Produce clear and coherent writing in which the development, organization, and style argg#opriate to task, purpose, and

audience. (Grade-specific expectations for writing types are defined in standards 1-3 g

ﬁ W.11-12.5

gpproach, focusing on
ould demonstrate command of

Develop and strengthen writing as needed by planning, revising, editing, rewriting
addressing what is most significant for a specific purpose and audience. (Editing
Language standards 1-3 up to and including grades 11-12 here.)

ying a ne
conventig

E W.11-12.9

E SL.11-12.1.A

Draw evidence from literary or informational texts to support analysis, reflection, and

N study; explicitly dra that preparation by referring to
Qoughtful, well-g@@asoned exchange of ideas.

Come to discussions prepared, having read and researched material™
evidence from texts and other research on the topic or issue to stimulal

E SL.11-12.1.B

L set cleg ¥ls and deadlines, and establish

Work with peers to promote civil, democratic discussion I QN-md

individual roles as needed.

ange over time, and is sometimes contested.

] L.11-12.1.A | Apply the understanding that usage is a mattegof con¥
] L.11-12.2.A | Observe hyphenation conventions.
) L.11-12.2.B | Spell correctly.

] L11-123A

Vary syntax for effect, consult

0 L.11-12.4.A | Use context (e.g., th
meaning of a word
] L.11-12.4.B | Identify and correct

conceivable).

] L11-12.4D

L] L11-125A

L L11-126

a word or phrase impnt to comprehension or expression.
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Tier 2 Breakdown: Lessons 6-10

1. What is the difference between “surviving” and “living”?
2. How can we support people who feel alone and are uncertain about themselves
Reading: Reading Standa
Strong details e RL.11-12.1
Themes e RL.11-12.2
Tone RL.11-12.4
Satire, sarcasm, irony, and understatement

ychological factors?

Reading Informational Text:
e Logical judgments

tandards Aligned:

e Themes

e  Text structure 1.11-12.
e Jargon RI.11-12.4
o Rhetorical strategies RI1.11-12.6

Writing: iting Standards Aligned:

e Writing structure (literary analysis) W.11-12.1.A
e Claims W.11-12.1.B
e Consistency o W.11-121.C
e Audience e WJI11-121D
e Conclusion o W.11-12.1E
e Appropriate style o W.11-124
. i e W.11-125
. e W.11-129

Speaking & Listening Standards Aligned:
e SL.11-12.1.A
e SL.11-12.1.B

Language Standards Aligned:
e LI11-121A
L.11-12.2.A
L.11-12.2.B
L.11-12.3.A
L.11-12.4.A
L.11-125.A

materials
Figurative language
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Tier 2 Breakdown: Lessons 6-10, continued

Students can...

Reading
= Determine the difference between strong and insufficient (unreliable) de

+ Analyze themes/central ideas as it develops over the course of the text
+ Explain how the tone supports the overall meaning of the text

Reading Informational Texts

< Draw conclusions/make logical judgments about the inform Is of evidence and prior
conclusions/prior experience

+ Analyze themes/central ideas as it develops ove

+ Explain how the order in which each is presg

= Determine and evaluate technical meaning

Writing
= Structure arguments so that there is a i elation between the claim(s), counterclaim(s), reasons, and
evidence
= Treat claims and coun 1 i i account what their audience knows as well as what concerns they might
have
+ Develop unity and consi ) words and structure, paying attention to the relationships created between the

claims, countercl
= Consider ygimatici ’s educat®on, beliefs, and feelings about the subject

e 10 appropriate writing conventions including capitalization, punctuation including hyphens, and spelling
= Spell correctly
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# Consulta MLA style manual, which conforms to discipline-specific guidelines, while writing and editing a work
= Consult reference materials to derive word meanings and correct pronunciation of words
+ Interpret and analyze the use of figurative language within a text, particularly hy le and paradox

Tier 3 Common Core Standards
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RL.11-12.1 | Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters uncertain.

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their development o
they interact and build on one another to produce a complex account; provide an objecid
RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, includin
the impact of specific word choices on meaning and tone, including words with
fresh, engaging, or beautiful. (Include Shakespeare as well as other authors.)
RL.11-12.6 | Analyze a case in which grasping a point of view requires distinguishing what is dir i hat is really meant
(e.g., satire, sarcasm, irony, or understatement).

e course of the text, including how
ummary of the text.

nnotative meanings; analyze

RI.11-12.1 Cite strong and thorough textual evidence to support analysis of Wh
text, including determining where the text leaves matters unce

RI1.11-12.2 Determine two or more central ideas of a text and analyZgieres of the text, including how they
interact and build on one another to provide a comple aysi 1 mary of the text

RI1.11-12.3 Analyze a complex set of ideas or sequence of evege i ) ifici uals, ideas, or events interact and develop
over the course of the text.

RI.11-12.4 Determine the meaning of words and phrasg
analyze how an author uses and refines the
faction in Federalist No. 10).

RI1.11-12.6 Determine an author's point of view or purpose icl hetoric is particularly effective, analyzing how style and

d text, including figurative, connotative, and technical meanings;
m or terms over the course of a text (e.g., how Madison defines

o glalal gl [ 2 alel e

Introduce precise, knowledgeable

E W.11-12.1.A
opposing claims, ang

E W.11-12.1.B | Develop claim(s) & i i A thoroughly, supplying the most relevant evidence for each while pointing out the
strengths and limitaX L e anticipates the audience's knowledge level, concerns, values, and possible

biases.

Use words, phrases a
relatig

E W.11-12.1.C
and reasons, between reasons and evidence, and between claim(s) and counterclaims.

al style and objective tone while attending to the norms and conventions of the discipline in which

Tﬁ W.11-12.1.D

E W.11-12.1.E

r 3 Common Core Standards, continued

ﬁ W.11-12.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and
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audience. (Grade-specific expectations for writing types are defined in standards 1-3 above.)

E W.11-12.5

Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on
addressing what is most significant for a specific purpose and audience. (Editing for con ns should demonstrate command of
Language standards 1-3 up to and including grades 11-12 here.)

E W.11-12.9

Draw evidence from literary or informational texts to support analysis, reflection,

E W.11-12.10

E SL.11-12.1.B

Write routinely over extended time frames (time for research, reflection, and rev time frames (a single sitting or
a day or two) for a range of tasks, purposes, and audiences.

individual roles as needed.

Propel conversations by posing and responding to questions that ning and evidegee; ensure a hearing for a full range

E SL.11-12.1.C
of positions on a topic or issue; clarify, verify, or challengg
perspectives.
E SL.11-12.1.D | Respond thoughtfully to diverse perspectives; synt ¢ i ce made on all sides of an issue; resolve

contradictions when possible; and determine what™8
complete the task.

E SL.11-12.2 Integrate multiple sources of information p ] i Ormats and media (e.g., visually, quantitatively, orally) in order to
make informed decisions and solve problems i S@libility and accuracy of each source and noting any discrepancies
among the data.

E SL.11-12.3 Evaluate a speaker's point of vieyy reasoning, aNgLSe i d rhetoric, assessing the stance, premises, links among ideas,
word choice, points of emphagy gne used.

E SL.11-12.4 Present information, findings, a T acvidSe, conWying a clear and distinct perspective, such that listeners can follow
the line of reasoning, alternative or W@ERSIiNg' N aMes are addressed, and the organization, development, substance, and style

are appropriate to paaose, audience, a ange 0 al and informal tasks.

E SL.11-12.6

] L11-121.A

Adapt speech to a Wle gatexts and 18 demonstrating a command of formal English when indicated or appropriate. (See
grades 11-12 Langud m ad 3 herS@Br specific expectations.)

Appl dorstandin§EASage is a matter of convention, can change over time, and is sometimes contested.

] L11-122A

!

Ferve hyphegameconvRERoNS.

L L11-122B

Q V.

2 3 Common Core Standards, continued

Created by: © 2019 Erica Serain-Hoffman



Date: 02/5/2019

) L.11-12.3.A | Vary syntax for effect, consulting references (e.g., Tufte's Artful Sentences) for guidance as needed; apply an understanding of
syntax to the study of complex texts when reading.

] L.11-12.4.A | Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word's positi unction in a sentence) as a clue to the
meaning of a word or phrase.

] L.11-12.4.B | Identify and correctly use patterns of word changes that indicate different meani h (e.g., conceive, conception,
conceivable).

] L.11-12.4.C | Consult general and specialized reference materials (e.g., dictionaries, glossaries, th digital, to find the
pronunciation of a word or determine or clarify its precise meaning, its part of speech, standard usage

] L.11-12.4.D | Verify the preliminary determination of the meaning of a word or .. i ) meaning in context or in a
dictionary).

] L11-125A

] L11-126 lent for reading, writing, speaking,

2Note: For the culminating writing task, teachers may add more language standards from Tier 1 and Tier 2

11IC1I U DI CAanNuUuvyvyvii. I-COSO”S 11-13

Created by: © 2019 Erica Serain-Hoffman



Date: 02/5/2019

1. In today’s world, would you agree our humanity is “good” or “evil?” Why do you feel tly
2. Why is it crucial to consider the effects of our words and actions on other people?

way?

Reading: Reading Standards
e Explicit and implicit details e RL.11-12.

e Themes e RL.11-1
e Tone e RL.11-12.
e Meaning o RL.11-12.6
Reading Informational Text: ) s Aligned:
e Author choice
Inferences

Text structure
Figurative meaning
Rhetorical decisions

Writing:
e Crafting an argument

Ing Standards Aligned:
W.11-12.1.A

e Structure of a literary analysis W.11-12.1.B
o Consistency W.11-12.1.C
e Appropriate style W.11-12.1.D
e Conclusion o W.11-12.1.E
e Structure o W.11-124

o Edit/rewrite o W.11-125

e Themes e W.11-12.9

e Research e W.11-12.10

Speaking & Listening Standards Aligned:
e SL.11-121B

SL.11-12.1.C

SL.11-12.1.D

SL.11-12.2

SL.11-12.3

SL.11-12.4

SL.11-12.6

Speaking & Listeni

Language: Language Standards Aligned:
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L.11-12.1.A
L.11-12.2.A
L.11-12.2.B
L.11-12.3.A
L.11-12.4. A

Reference materials
Writing conventions
Spelling

MLA style manual
Reference materials
Affixes and roots
Correct pronunciation
Etymology
Figurative language
Academic language

L.11-125.A
L.11-12.6

e © 6 06 06 06 0 0 o o
rrrr
H
e
H
)
~
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Tier 3 Breakdown: Lessons 11-13, continued

Students can...

Reading
= Evaluate the relationship between explicit and implicit details and how i the meaning of the text

4= Examine how the interaction of themes/central ideas create the overall mea
dimension)

+ Explain how the tone supports the overall meaning of the text
+ Explain the difference between the literal and the actual '

Reading Information Texts
+ Identify the moments where the author is incong i eader to draw conclusions based on
textual evidence
+ Compile inferences through the use of de icg i nts regarding the thematic development

= Evaluate how the choices of text structure i -
“* Assess figurative meaning
+ Explain how and why the author ha [ hcal decisions and how and why that contributes to the overall
effectiveness of the text

Writing
= Determine how many
argument
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Speaking & Listening
+ Respect and promote diverse perspectives in a discussion or collaborative a
+ Encourage others to participate in a discussion or collaborative activity; g

Continue to propel conversations by posing and responding to question oader ideas as well as through
reflection and evaluation of others’ comments

=+ Utilize multiple sources of information in order to make decisions
+ Engage as an active listener and participant

= Formulate a clear and distinct perspective on a topic or is at perspective; draw
information from primary and secondary sources, and provi elop, and produce a presentation
in a style appropriate to my purpose and audience; i heely, and logically; use correct eye
contact; adapt volume and tone to audience and ion *(create a rubric using these

standards)
+ Adapt speech delivery to audience and pu

Language
+ Recognize and use appropriate gra riting and speaking

= Adhere to appropriate writing conve i Nalization, punctuation including hyphens, and spelling
+ Spell correctly

= Write using a variety o
< Consult reference ma
= Use context clues to derl

+ Use knowledge of Greek an | oots to understand variations of word forms and patterns
= Consult re word meanings and correct pronunciation of words

= Trace the €

+ Interpret anCO\a igura®ve language within a text, particularly hyperbole and paradox

+ Independentl Bemic words and domain-specific words into reading, writing, speaking, and listening

evel

Created by: © 2019 Erica Serain-Hoffman



Date: 02/5/2019

How to Organize an Argumentative Essay:

G-eneral statement

S-pecific statement

In [title of book] written by [author] thg
[main character, problem, and/or sug
of book]...

T-hesis

T-opic sentence

E-xample

| This may be extended to two-three sentences

Rewrite the g prompt, answer the

PL, and insert because #1 reason,

Ng [
hk ' #3 reason.

4

e a variety of sentence types: appositives,
ubordinating conjunctions, FANBQOYS, or a
rhetorical question

teXt citation

This can either be an example from the text
(in your own words) or an example of a real-
life situation that is comparable

, “[enter citation]” (page

I-nsight

(T)-ransition

S-pecific statemen

Add higher level sentence starters instead of
“In the text it states”

Explain the quotation in your own words;
add counterclaim in 2" or 3" body
paragraph; may be extended to 1-3 sentences

owever, have the 1% word be a
to wrap up the paragraph

Create posters of transition words—exclude
“in conclusion”

Rewrite the thesis in the 1 paragraph

No need to rewrite the title or author;
however, this sentence needs to emphasize
the argument

eneral Statement

Powerful statement that sums up the
argument

il

3Note: created by Erica Serain-Hoffman; the acronym TEXI was created by anonymous; as the year develops teachers may add two more sentences to both the introduction and conclusion paragraph; for
more rigor create the acronym TEXIEXI(T), for your body paragraphs—now each body paragraph will have two pieces of text evidence and two insights; create a song of the acronyms: GST, TEXI(T), TSG

for memorization and fun!

“Note: The “general statement” is a broad statement about the topic of the writing task, the “specific statement” must include the author’'s name, the title of the novel, and a counter argument (usually with
the main character(s) name), and the “thesis” has three reasons that support the argument
% Helpful hint: explain to your students that in the specific sentence be SPECIFIC! It’s supposed to be a long sentence.
4 Helpful hint: until mastery is shown for the thesis statement, explain how adding the word “because” will help develop their claims
SNote: The “topic sentence” (should be written as either an appositive, compound sentence, or a subordinating conjunction) makes an argument that directly answers the question given in the writing prompt,
the “example” is a piece of evidence (in your own words) that supports your argument, the “text citation” should be in MLA format, the “insight” needs to explain the quote (in your own words; no repetition)
that emphasizes the argument, and the “transition” statement should start with a transition word, followed by wrapping up the paragraph.
SNote: This is only a flip of the introduction paragraph; however, the “specific’ and “general” statements must be different than the introduction



G-eneral statement

Date: 02/5/2019

Example of an Argumentative Essay

Topic = survival pack

When traveling on a commercial airplane, ed 3 g@Phicd with a survival pack in case of
any emergency.

S-pecific statement

Include title, author, main
character (in this case), setting,
and summary

In Hatchet written by Gary Paulsen the main cha ian, survives e crash in the
Canadian forest. Unfortunately, and ironically, Bria: 2t find the g Pal pack until the same day
he was rescued.

T-hesis

T-opic sentence

For beginners, use the word
“because” to help develop the
thesis

Appositive, subordinating
conjunction, FANBOYS, or a
question

pack much earlier in the bW ould have never survived
d the important values of if®er strength and perseverance, the
esources, and he d have never learned how to use the

If Brian were to find the s
because he would have never
survival pack inclugasms
forest to survivg

E-xample

teXt citation

MLA

Ot know how long it took, but later he looked back on this time of crying
k cave and thought of it as when he learned the most important rule of

I-nsight

ge his circumstance and that all he knew was: without his inner strength and
everance he would have never been able to survive.

(T)-ransition

S-pecific stat

ore, if Brian were to have the survival pack earlier in the book he would have never learned
ese two valuable lessons.

If Brian were to find the survival pack much earlier in the book, he would have never survived
because he would have never learned the important values of inner strength and perseverance, the
survival pack included only manmade resources, and he would have never learned how to use the
forest to survive.

This clearly shows that Paulsen’s use of rhetoric created a shocking surprise when Brian did
eventually find the survival pack; however, Paulsen knew that if Brian had found the survival pack in
the beginning of the story he would have never been able to endure the extreme challenges he faced.

G-eneral statement

Thus, a survival pack will always be a resourceful tool in order to survive a plane crash, but in
Brian’s story—a survival pack would have killed him.
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